Coaching Models: Step by Step
Approach to Implementation
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Aims for the Session
Aim of the session
To support the development and implementation of coaching models to support
student nurses in practice.

The session will cover:
v Background from change in support for practice learning
v Understanding why coaching is important in developing and supporting learning in
a safe environment
v Core principles of coaching models
v How coaching can support the nursing expansion programme
v A Step by Step approach to implementation of coaching within the workforce
v Practice Learning Partner – experience of implementing Team Based Learning

Background for Change in Support in Practice
•

Iconic study on occupational socialisation of nurses – students ill prepared for their
future role as they saw a fragmented view of the qualified nurses role – manageable
tasks (Melia 1987)

•

Nurse education did not reflect the changing face of health care provision or the type of
practitioner needed to provide it (RCN, 1985 and UKCC 1986)

•

Late 1990’s national investment in Nursing and Midwifery Practice Education and
Practice learning. Implementation of Project 2000 - move traditional student training into
higher education (Levett-Jones and Lathlean, 2008)

Identification of the need to change practice education
Increased uncoupling of University based education and practice led to emotional
conflict
- demise of the nurse teacher role in clinical practice
- the concept of caring in the academic curriculum being devalued
- supernumerary status of the student sat uncomfortable with clinical staff
(Smith and Allan, 2010)

Designated Mentor to support student practice learning (NMC, 2004) was the linchpin
of education reform (Gray and Smith, 1999)
Students saw alternative supervision by mentors as a superior experience (Morley, 2015)

Future Direction and Potential Difficulties
•

The need for improving the quality and consistency of practice learning (CoDH, 2016)

•

Complexity of nursing programme routes – complexity of learning and support in practice

•

Practice learning has been dominated by and emphasis on the product of practice
learning rather than the learning process

•

Future Nurse Educational Standards and Standards of Student Supervision and
Assessment (NMC 2018)

•

Importance of a clinical learning environment supported by all staff – alternative clinical
supervision models such as
CliP - Collaborative learning in Practice (Lobo et al 2014)
HEE funded project STEP (Strengthening Team Based Education in Practice) –

Project by Middlesex University

Evidence Base is Growing

Relatively new model so limited published evidence but this is growing
• Hill et al (2020) evaluation of UEA Pilot
• Tweedie , Yerrell &Crozier UEA Midwifery evaluation (2019)
• Williamson et al Systematic review (2020)

Definition of Coaching
The Royal College of Nursing (RCN)
•

Identifies coaching as a model of intervention that facilitates another
person’s learning, development, and performance.

Coaching Tool Principles Coaching – Coachee relationship of equals
GROW coaching model

Whitemore. J. Coaching for Performance 4th Ed
London Brealey

OSCAR Coaching Model
Outcome
The destination

Situation

Gilbert & Whittleworth 2002

The starting point

What would make todays session of greatest importance value?
What is currently happening?

Choices and
Consequences

What are your choices and which have the best consequences

Actions

What will you do and when will you do it?

The route options
The detailed plan

Review
Making sure you
are on tack

What steps will you take to review your progress

Benefits of Coaching
Within the UK, coaching has grown in populating within clinical practice. The believed
benefits of coaching is to:
•

Facilitate individuals to maximise their own potential

•

Promote professional development of nursing skills, knowledge and abilities

•

Increases the student responsibility, confidence levels and skill development

•

Aid the transition to registered practitioner, as a result of enhance peer support and team
membership, increase leadership skills and enhance the ability to act as a role model

•

Enhance student experiences

•

Align with the Nursing and Midwifery Council Standards for practice supervision and
assessment (2018).

Coaching approaches: what is it?
•
•
•

•

•

A new way of supporting students learning,
assessment and progression
Students work together in teams and ‘lead’
the care giving, under supervision.
Students work in collaboration with their
peers to plan, implement and deliver care
as they would once qualified.
Patients allocated to students are
appropriate to the students’ developmental
stage, their level of competency and the
complexity of the clinical area and the
patients involved.
To increase student confidence and make
students more prepared for the real world
of practice post qualification.

Coaching Models – Core Principles
•

•
•

•
•

•

Students directly involved in patient care
(leading care giving) –stepping up
leadership
Engaged in peer support
Students steps forward to engage in
learning (care delivery) and coaches step
back to observe, guide and supervise
students learning in practice
Supervision is underpinned by coaching
tools and principle
Work environment transitions to a learning
environment in which time is given to
learning and teaching
Debriefing session integrated with a focusThis Photo by Unknown Author is licensed under CC BY-SA
on assessing leaning objective are met

Step by Step Approach
• Planning (minimum 9 to 12 months)
• Collaboration between practice learning
partners and HEI (research opportunities)
• Preparation and Training
- practice staff
- students
- learning environment

• Planning the detail
- structure of the day
- build in debrief time

• Evaluation and Dissemination

Robert Jones Agnes Hunt NHS Trust

Team Based Learning:

• Clare Murphy: Practice Development Nurse
• Rachel Owen: Clinical Placement Support Nurse

Developing Coaching Models with
an Team Based Learning approach

Background

•

The Robert Jones and Agnes Hunt
Orthopaedic Hospital NHS Foundation Trust (RJAH) is
a leading orthopaedic centre of excellence.

•

RJAH provide clinical placements to three partner
HEI’s within the region and also placements for our
Welsh partners, for non commissioned programme.

•

2020 HEE Clinical Placement Expansion Scheme bid
was used for PDN to introduce TBL approach

CLiP
and what led us to TBL

• CLiP
• Team Based Learning Pilot

Using a TBL approach
•

NMC Standards

•

Learning lessons from 2018 Pilot

•

”CLiP is not an approach that can be implemented
quickly and easily; it requires dedicated staff and
ongoing support to make it work”. (Hirdle et al,
2020; Harvey and Uren, 2019).

•

Logistical aspect of student allocations.

•

Level of preparation and support required to
implement the CLiP model

Where we are at now?

• Preparation
• 1st team
• Feedback
• 2nd team
• Issues!

What TBL looks like
•

TBL bays

•

Supervised

•

Getting the student included in the safety huddles and ward
rounds

•

Regular ‘de-briefts’ throughout the day – developing their team
working skills

•

Getting them to communicate with different members of the MDT

Benefits
•
•
•
•
•
•
•
•
•
•

Reduced falls
Increased hydration status of patients
Patient satisfaction
Getting the student ready for when they qualify
Responsibility and accountability
Team work skills
Peer support
Confidence
Communication
Increase capacity of student nurses.

What’s next?

Clinical areas were this can be facilitated.
• Improvements
• Lessons learned
•

Contact
Rachel Owen (Clinical Placement Facilitator Support
Nurse ):- Rachel.owen13@nhs.net
Clare Murphy (Practice Development Nurse – Preregistration Nursing Students):-Clare.murphy8@nhs.net

Build in planning time
• Gain support and buy in from
your organisation(s)
• Clear aims and outcomes
• Coaching model
• Identify pilot site
• Who needs to be involved
(practice and HEI)
• Review practice capacity
• Timeframes and resources
• Communication strategy
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Collaboration between practice learning
partners and HEI
• Single or multiple HEI partner
collaboration
• Expertise of the group
• Potential funding opportunities
HEE/research
• Clear roles and responsibilities
• Think about
evaluation/research
methodology and tool
development
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Preparation and Training

• Practice and academic staff
• Students
• Learning environment

RCN Practice Supervisor Resources
http://Bit.ly/CLiPplaylist

The link provides
preparation resources developed by G. Williamson
as pat of the preparation development material to
support Collaborative Learning in Practice: videos
to prepare students and staff

Planning the detail
•
•
•
•

Practicalities
Structure of the day
Who will do what
Communication,
communication,
communication
• Debriefing learning sessions
build in
• Learning logs, diaries

Evaluation and Dissemination
• Evaluation Tool
• Interviews questionnaires etc
• Collate, review and analyse
data
• Write report
• Dissemination
• Paper
• Publication
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